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Ohio School Report Card

K-3 Literacy Improvement 
❏ 2015-16 “D”
❏ 2017-18 “B”

Gap Closing
❏ 2015-16 “F”
❏ 2017-18 “A”

3rd Grade Reading Guarantee
❏ 100 Percent 

 

Sort Words Into Four Groups
(easiest to most difficult)



Big 5 Ideas In Reading

1. Phonemic Awareness
2. Alphabetic Principle

•Basic Code
•Advanced Code
•Multisyllabic Words

3. Fluency
4. Vocabulary
5. Comprehension

 Subskills Necessary to Reading
Information obtained from “Reading Reflex” by Carmen and Geoffrey McGuinness

1. Ability to scan text from left to right. 
a. (King-Devick Test For Reading)

2. Ability to match visual symbols to auditory sounds, such as the symbol 
<t> to the sound /t/.

3. Ability to blend discrete sound units into words.

4. Ability to segment word into sounds.



 Subskills Necessary to Reading
(Continued)

5. Ability to understand sometimes two or more letters represent a sound.

6. Ability to understand most sounds can be represented in more than one 
way. 

7. Ability to understand some components of the alphabetic code can 
represent more than one sound. 

 Advanced Alphabetic Code

Code Variation:
Goat  Toe  Row  Dough  Most  Note 

Code Overlap:
Cow Tow Steak     Read  Bread 



 DuWayne’s Work Sample

List One
Tap-Tap
Rub-Rub
Sat-Sat
Flip-Flip

Stamp-Stamp
Skip-Skip

Drops-Drops

7/7 = 100%

List Two
Boat-Boot
Toe-Tow
Said-Said

Steak-Stack
Snow-Sno

Dough-Dow
Through-Therw

1/7 = 14%

 DuWayne 6th Grade

Reading Errors

Inviting
Microorganisms

Optimized
Purified
Require

Alternatives



 Elizabeth’s Work Sample

List One
Tap-Tap
Rub-Rub
Sat-Sat
Flip-Flip

Stamp-Stamp
Skip-Skip

Drops-Drops

7/7 = 100%

List Two
Boat-Bout
Toe-Teo

Said-Said
Snow-Snow
Dough-Dow

Steak-Stacke
Through-True

2/7 = 29%

 Word Sort Answers

Group 1
map
tap
hit
tic
tip

Group 2
taps
stop

stamp

Group 3
snow
boat
great
steak
show

through
dough

Group 4
insist
limits

temper
mention



 

  key penny chair bike

mouse car house flower

fish table cloud rofe



Challenging the Belief that Word Recognition is Based 
on Visual Memory

Challenging the Belief that Word Recognition is Based 
on Visual Memory

Black 
Block
Blink
Bleak
Brick
Brink
Break
Broke
Brisk
Brush



Discovery of Orthographic Mapping

Orthographic mapping is the mental process we use to permanently 
store words for immediate, effortless retrieval.  

THis T    This is important!



Our Phonological filing system is the BASIS for 
word memory/word recognition.

This is important!



A Simplified Continuum…….

Level
Sound

Syllable
Word

Skill
Elision

Segmenting
Blending

Identification

Rhyming

Impact of PA deficits

https://docs.google.com/file/d/0B8l7r3BRAaR9ZHNyN2M5QnVJb2s/preview


Impact of PA deficits

Michael Heggerty Curriculum

https://docs.google.com/file/d/1yVeQ0WIgjac0d_YXpE9S07_DkqadFJNX/preview




What happens when 
Heggerty doesn’t work?

Tier II

“PA instruction may be most effective when 
children are taught to manipulate with letters, 
when instruction is explicitly focused on one 
or two types of phoneme manipulations rather 
than multiple types, and when children are 
taught in small groups.”

- From the report of the National Reading Panel: Teaching 
Children to Read, An Evidence-Based Assessment of the 
Scientific Research Literature on Reading and Its 
Implications for Reading Instruction, 2000

Kilpatrick’s Levels of Phonological Awareness
1. Syllable Level- Segmenting syllables, rhyming, and alliteration

Ex. basketball = /bas/  /ket/  /ball/

2. Onset-Rime Level- Segmenting, deleting, substituting onset-rime

Ex. time = /t/  /ime/

3. Phoneme Level- Segmenting, deleting, substituting phonemes in words

Ex. sled = /s/  /l/  /e/  /d/



Scaffolding PA Instruction
Multisensory Stage to Knowledge Stage to Automatic Stage  

Step 1- Use letters to illustrate phonological awareness concepts

Step 2- Use visual-spatial cues (e.g., felt squares, cubes, chips) to illustrate phonological 
manipulations

Step 3- Use visual-sequential cues (e.g., clapping or tapping) to reinforce segmentation skills

Step 4- Use oral cues (e.g., stretching or repeating sounds) to emphasize sounds and assist in 
phonological isolation

 Pre-teach Use Letters
**NOTE**- This step is typically not appropriate in kindergarten or beginning of first grade with at-risk readers. These students 
start with Step 2. But for readers with basic letter-sound knowledge, this step may help them understand the phonological 
awareness task you are trying to teach.

EXAMPLES: 
● Write <bat> on the board then erase the letter <a> and replace it with 

the letter <e> to create <bet>
● Write <slip> on the board then erase the letter <l> to create <sip>

**Keep in mind that this activity is not phoneme awareness. Rather it is phonics. Step 1 is simply a written example to illustrate 
an oral activity. Once a child understands the task using letters, move to Step 2 in which letters are not used but are replaced 
with non-lettered tokens.



Step 2 -Use Visual-Spatial Cues
Going from Step 1 to Step 2 removes the help students receive from the letters. Step 2 still provides 
visual-spatial reference points to refer back to, so the transition is not a big jump.

Students will use blocks, buttons, beads, or other objects 
as tokens to represent syllables, onsets, rimes, or phonemes.

EXAMPLES: 
● Have students use felt squares to show the syllables in <basketball>. Then, have them remove 

the syllable that says <ball>. What is left? <basket>
● Have students use cubes to show the sounds in <tent> Then, have them remove the cube that 

stands for the /t/ sound at the end. What is the new word? <ten>

Syllable Deletion Using Visual-Spatial Cues

https://docs.google.com/file/d/1JiTpFIc44QbbREgK9kNT7sjoPHFfNCer/preview


Phoneme Deletion Using Visual-Spatial Cues

Phoneme Deletion, cont.

https://docs.google.com/file/d/1xW8XeNCb1jDxtCACdzlS0Vz2JuamQUoo/preview
https://docs.google.com/file/d/14uALBVjD6Yvj6Q2pod2wmoHznKUOJfxt/preview


         Step 3- Use Visual-Sequential Cues
Students will clap or tap the syllables or sounds in a word. Tapping is a quieter activity to use, so it is typically 
preferred.

To tap, have students tap their thumb and index finger together first. Then, 
tap the thumb and middle finger. Next, tap the thumb and ring finger 
together. Finally, tap the thumb and pinky finger together.

EXAMPLES: 
● Have students tap the sounds in <slip>. Now, tell them to say <slip> but don’t say /s/. Students 

can look at their fingers and think back to the tapping to help them.
● Have students tap the sounds in <slip>. Now, tell them to say <slip> but change the /s/ to /c/. 

Students can tap the sounds in the new word and blend to make <clip>

           Step 4- Use Oral Cues (if needed)
The teacher will use a whisper technique or stretching and repeating sounds, 

EXAMPLES: 
● The teacher will say a word by whispering the syllable that they want the child to delete (Say 

sailboat. Now say sailboat, but don’t say sail)- This works best when doing PA activities at the 
syllable level.

● The teacher will stretch and repeat sounds to help students isolate the sound in the word that 
they are changing or deleting. (Say hiiiiiiit. Now say hiiiiiit but change iiiiiii to aaaaaa- <hat>



A Few Notes about training PA

● Use different types of manipulatives for sounds and syllables. For example, use unifix cubes when 
working with sounds and felt squares when working with syllables. This helps the kids 
differentiate between sounds and syllables.

● Gradually release support when students are moving through the steps. It may only take a couple 
days of modeling with cubes before students are ready to do the PA activities orally without 
manipulatives. You will know your students are ready to move on when they consistently (and 
automatically) are able to complete the tasks.

GO TO KNOWLEDGE STAGE AND THEN AUTOMATIC STAGE

David Kilpatrick’s Equipped for Success

David Kilpatrick has a systematic, sequential set of levels for training PA in your students. 

Kilpatrick includes an assessment called the PAST (Phonological Awareness Screening Test) to determine levels already mastered and levels 
not yet mastered for individual students.

This program focuses on ONE to TWO levels of PA at a time. The levels start at D1 and range through M2. The levels are:

D & E- Syllable Level Skills

F & G- Onset/Rime Level Skills

H & I- Basic Phoneme Level Skills

J - M- Advanced Phoneme Level Skills



Generalization 



Dyslexia 101

Dyslexia is NOT...
● Reversing letters
● Seeing things backwards
● A problem with vision
● A “boy thing”
● Poor IQ
● The same for everyone

Dyslexia is…
● A language-based disorder

○ The confusion lies within 
the brain and how it 
processes sounds and 
written material

http://www.youtube.com/watch?v=zafiGBrFkRM
http://www.youtube.com/watch?v=zafiGBrFkRM


Dyslexia 101 

❏ Deficit in phonemic awareness
❏ May have weakness in working memory and/or retrieval
❏ Receptive language within normal limits
❏ Listening comprehension typically better than reading comprehension
❏ Cognitive profile within normal limits
❏ Below average decoding and encoding skills

★ Clean Profile

Dyslexia 101 

❏ 1 + 1 = 3
❏ More executive functioning issues

● Poor working memory
● Expressive language difficulties
● Syntax deficits
● ADHD characteristics

★ Layered Profile



Standardized Assessments 

❏ TILLS: Test of Integrated Language and Literacy Skills
❏ CTOPP-2: Comprehensive Test of Phonological Processing
❏ TOWRE-2: Test of Word Reading Efficiency
❏ GORT-5: Gray Oral Reading Test
❏ RAN/RAS: Rapid Automatized Naming and Rapid Alternating Stimulus Test

Additional Language Assessments
❏ CASL-2: Comprehensive Assessment of Spoken Language
❏ OWLS-II: Oral and Written Language Scales

Additional Academic Assessments
❏ KTEA-3: Kaufman Test of Educational Achievement
❏ WIAT-III: Wechsler Individual Achievement Test
❏ BRIEF: Behavior Rating Inventory of Executive Function



 # 1 Benefit of CTOPP-2?

Trying to capture who may be neuroatypical.



 Three Composite Scores

1. Phonological Awareness

2. Phonological Memory 

3. Rapid Naming (Symbolic and Non-Symbolic)



MEVSD Pre-2015

Diagnostic Battery
● Benchmark Assessment System, 2nd Edition (BAS) (K-6)
● Developmental Spelling Assessment (DSA) (K-6)
● District Sight Word List (K-2)
● Informal Letters & Sounds (K-1)



MEVSD Current Screening & Data
Updated Diagnostic Battery

● AIMSweb Tests of Early Literacy (K-6)
○ LNF, LSF, PSF, NWF, ORF 

● iReady Reading & Mathematics Diagnostic/ Standards Mastery Assessment (2-8)
○ 5 Big Ideas in Reading

● Benchmark Assessment System (K-1, optional 2-4)
● Informal Letters & Sounds (K-1)
● Word Study Sequence (K-2)
● CTOPP-2 (K, October/November)

MEVSD Pre-2015

Curriculum and Intervention Options
● Literacy Collaborative/Guided Reading
● Reading Recovery Tier II 1st Grade
● Leveled Literacy Intervention Tier II 2-6
● Individualized Education Program



MEVSD Curriculum & Intervention

Updated Curriculum & Intervention
❏ Michael Heggerty Phonemic Awareness Curriculum, Lit. Resources, Inc. (K-1)

❏ Equipped for Reading Success - Kilpatrick
❏ iReady Reading & Math Blended Learning Path (2-6)
❏ Workshop Instructional Model
❏ S.P.I.R.E. - Intensive Intervention for Readers and Nonreaders

❏ Systematically Sequentially Structured 10-Step Lesson
❏ Lexia Reading Core5 Seats for All K-1 Students
❏ Orton-Gillingham Practicum Trained

MEVSD Dyslexia Screening Process

❏ Grades 2-4: High Risk AIMSweb ORF and 2 or More Levels Below i-Ready
❏ Insufficient response to Orton Gillingham-based intervention

❏ Parent Stakeholder Meeting
❏ KTEA-III Screening Subtests

❏ Letter & Word Recognition
❏ Nonsense Word Decoding
❏ Spelling
❏ Decoding Fluency
❏ Word Recognition Fluency



Standardized Assessment Battery
❏ WISC-V, DAS-II, or WJIV
❏ GORT-5: Gray Oral Reading Test
❏ CTOPP-2: Comprehensive Test of Phonological Processing (*PAT-2 for P.A. Deep Dive) 
❏ * RAN/RAS: Rapid Automatized Naming and Rapid Alternating Stimulus Test (For Retrieval Deep 

Dive) 
❏ * TILLS - Test of Integrated Literacy and Language Skills (Multi-Disciplinary Approach)*
❏ KTEA-III: Kaufman Test of Educational Achievement
❏ AIMSweb Plus Tests of Early Literacy
❏ BRIEF-II: Behavior Rating Inventory of Executive Function

 Language Assessments
❏ CASL-2: Comprehensive Assessment of Spoken Language
❏ OWLS-II: Oral and Written Language Scales

Dyslexia Severity
❏ Severity Levels 

❏ Mild: (1 SD+ discrepancy between psychological process and literacy, with literacy 
skills falling between SS of 80 - 84 (85-115) or SS 85 to 89 (90-110)).

❏ Moderate: (1 SD+ discrepancy between psychological process and literacy, with 
literacy skills falling between SS of 75 - 79 (85-115) or SS 80 - 84 (90-110))

❏ Severe: (1 SD+ discrepancy between psychological process and literacy, with 
literacy skills below SS of 74 (85-115) or SS of 79 (90-110)).

❏ *There may be profiles that supercede the above guidelines*



MEVSD Orton-Gillingham Training

❏ Currently 2 of 5 Elementary buildings have practicum trained Intervention Specialists (IS).
❏ 3rd Elementary has practicum trained K teacher.
❏ 3 Reading Specialists and 2 additional IS (5 total) completing practicum training now during 

18-19 school year.
❏ 5 additional IS/Reading Specialist or SLP completing practicum training during 19-20 school 

year.
❏ By 19-20 school year all 5 elementary buildings will have at least one OG practicum trained 

professional. 
❏ If an IS is not practicum trained SPIRE must be utilized.

MEVSD Staffing Changes

Updated Roles
❏ Dual Role Speech-Language Pathologists 1-to-1 in Elementary Buildings
❏ MTSS Coordinator (School Psychologist)
❏ 1-to-1 Instructional Coaches
❏ Reading Specialists

❏ Expanded & Restructured Role
❏ Intervention Specialists

❏ 3 Level 1 OG Certified, all buildings have 40 hour course Intv. Spec.



Reading Comprehension Triage



Vocabulary 
-Marilee Sprenger

 30 Million Word Gap
 



Vocabulary Types



Baker/baker Effect

1. On your phone, find a picture of your significant other, adult child, parent 
etc.

2.    Tell 5 people their name and occupation.

3.    Sit back down.

 

Graffiti Graphics - Always Use Visuals 



Graffiti Graphics Continued
Rank - 1, 2, 3

Graffiti Graphic 
Choice Word

#1 Rotation 

#2 Reflection 

#3 Mountain

#4 Perpendicular

#5 Slumber

#6 Circumference 



 Word Harvesting
 

1. The teacher reads an authentic piece of literature to students 
daily.

2. At the end of the read aloud teacher and students discuss story 
and capture the harvested words.

3. The teacher charts words for word well.
4. Rinse and repeat on subsequent days. 

 Marilee Sprenger 
1. Encoding New Words: Hear the 

word, see the word and say 
the word. 

2. Storage: Practice Makes 
Permanent.  You have to act 
upon the word.

3. Retrieval: Review for 
Automaticity.  Think Repeated 
Reading.

101 Strategies to Make Vocab Stick
Vocab Rehab
Teaching the Critical Vocabulary of the Common Core



 Ten Minute Concept Map
 

1. Pass out blank paper to each student.
2. Ask students to fold them in quarters.
3. Unfold paper write vocabulary word in the center.
4. In upper left box have students write own definition of the word.
5. In upper write box have them draw a picture that describes the word.
6. In lower left box have students come up with synonyms for the word.
7. Finally, in lower write have students write antonyms or a sentence.

During next time slot, have students share their vocabulary map with 
others.



 Ten Minute Vocab Lessons Created by: Marilee Sprenger

 
1. Take attendance.  Call out name and provide a word wall word. 

Response should be synonym for word.

2. Put students in small groups.  Have them act out a word wall word.  
(tableau)

3. Have students draw a picture or symbol representing a word. 

4. Introduce a new word.  Use it in a sentence.  Have students in groups 
explain what the words means.

 The 20 Most Common Prefixes
 

un (not) re (again, back)  in im ir it (not) dis (not) en em (cause to) non 
(not, opposite) 

in im (in or into) over (too much) mis (wrongly) sub (under, lower) 

pre (before) inter (between, among) fore (before) de (opposite of, down) 

trans (across) super (above, beyond) semi (half) anti (against) mid 

(middle)  under (too little, below)



 Alphabetic Principle

Basic Code

Advanced Code (single syllable words)

Multisyllabic Words





 The 20 Most Common Prefixes
 

un (not) re (again, back)  in im ir it (not) dis (not) en em (cause to) non 
(not, opposite) 

in im (in or into) over (too much) mis (wrongly) sub (under, lower) 

pre (before) inter (between, among) fore (before) de (opposite of, down) 

trans (across) super (above, beyond) semi (half) anti (against) mid 

(middle)  under (too little, below)





SPIRE - Program Overview 
“SPIRE is a research-proven reading intervention program for your lowest 
performing students. It is designed to build reading success through an 
intensive, structured, and spiraling curriculum in a dynamic 10-Step Lesson 
Plan”.

It incorporates:
▪ Phonemic Awareness
▪ Phonics
▪ Spelling
▪ Fluency
▪ Comprehension
▪ Vocabulary
▪ Writing

Case Study: ED

Oral Reading Fluency: 15
▪ 0-36: intensive
▪ 37-57 strategic
▪ 58+ benchmark

Reading Level: E 

CTOPP
▪ Single deficit – phonological awareness
▪ Phonological memory trending toward double deficit 

via Nonword Repetition



■ 8 Levels
▪ 10-15 lessons per level

▪ 10 steps per lesson

▪ Explicit, Scripted Teacher-led instruction
▪ Consistent 10-Steps for every lesson in every level
▪ Multisensory learning

▪ Auditory
▪ Visual
▪ Kinesthetic activities

▪ Mastery of concepts using data driven instruction

Program Design

https://eps.schoolspecialty.com/landing/spire


